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INTRODUCTION 

 Despite the extensive body of literature critiquing Stephen Krashen’s theory of second 

language acquisition, existing critiques have predominantly focused on its pedagogical 

implications, theoretical coherence, and issues of empirical falsifiability within the context of 

late twentieth-century SLA research. While these studies have raised important concerns 

particularly regarding the primacy of comprehensible input and the limited role assigned to 

explicit learning they have rarely incorporated insights from contemporary psycholinguistics, 

cognitive neuroscience, and experimental psychology. 

Consequently, a significant gap remains between Krashen’s theoretical framework and 

current empirical understandings of language processing and acquisition, which emphasize the 

roles of working memory, attentional control, predictive processing, and neural plasticity. 

Advances in neuroimaging techniques and computational modeling have substantially reshaped 

conceptions of how languages are represented and learned in the brain, yet these developments 

have not been systematically applied to reassess Krashen’s five hypotheses. 

This study addresses this gap by reexamining Krashen’s principal hypotheses through 

the lens of modern psycholinguistic research. Rather than positioning Krashen’s theory as either 

wholly valid or obsolete, the present analysis critically evaluates its points of convergence and 

divergence with contemporary cognitive and neurobiological evidence. By situating Krashen’s 
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theoretical contributions within current psycholinguistic models, this paper offers a refined 

synthesis that clarifies the continuing relevance, limitations, and scope of applicability of 

Krashen’s theory in present-day language acquisition research. 

 

METHOD 

1. Research Design 

This study adopts a qualitative theoretical synthesis with a critical review orientation. 

Rather than generating primary empirical data, the research aims to reinterpret and critically 

evaluate Stephen Krashen’s theory of second language acquisition (SLA) by situating it within 

the framework of modern psycholinguistics. The design emphasizes conceptual analysis and 

theoretical integration, drawing on developments in cognitive science, neurolinguistics, and 

experimental psycholinguistics. Through this approach, Krashen’s five principal hypotheses are 

examined to assess their continued relevance, limitations, and compatibility with contemporary 

models of language processing and learning. The research is therefore descriptive-analytical and 

interpretive in nature, focusing on theory refinement rather than hypothesis testing. 

 

2. Data Sources 

The data consist exclusively of secondary academic sources relevant to Krashen’s theory 

and modern psycholinguistics. These include Krashen’s foundational works on SLA and 

influential contemporary publications addressing language acquisition from cognitive, usage-

based, and neurobiological perspectives. Peer-reviewed journal articles, theoretical reviews, and 

scholarly books form the basis of the analysis. Sources were selected for their academic 

credibility, relevance to the research focus, and contribution to current debates in SLA and 

psycholinguistics. 

 

3. Data Collection Technique 

Data were collected through a systematic and focused literature review. Key publications 

addressing Krashen’s hypotheses and modern psycholinguistic theories were identified and 

examined to extract central theoretical claims, critiques, and empirical interpretations. The 

literature was organized thematically to facilitate comparison between classical SLA concepts 

and contemporary cognitive and neuropsychological perspectives. This process ensured a 

coherent theoretical foundation for the subsequent synthesis. 

 

4. Data Analysis Techniques 

  The analysis employed qualitative content analysis and thematic synthesis to interpret 

relationships between Krashen’s hypotheses and findings in modern psycholinguistics. Each 

hypothesis was conceptually mapped onto current constructs such as working memory, 

attention, predictive processing, and affective regulation. Through comparative and critical 

reflection, areas of theoretical convergence and divergence were identified. The final stage 
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involved theoretical synthesis, integrating insights from contemporary models of language 

acquisition to propose a refined understanding of Krashen’s theoretical contributions within a 

21st-century scientific context. 

 

5. Research Procedure 

The research procedure followed a theory-driven analytical sequence, beginning with 

the identification of key concepts in Krashen’s framework, followed by critical engagement 

with relevant psycholinguistic literature. The analysis was then interpreted in relation to current 

theoretical models, culminating in an integrative synthesis that highlights both the enduring 

value and the limitations of Krashen’s theory for contemporary SLA research. 

 

6. Data Validity and Validity 

To ensure theoretical rigor and trustworthiness, the study applied source triangulation 

across authoritative publications and maintained analytical transparency in its interpretive 

process. Reflexive awareness was employed to minimize theoretical bias. As the research did 

not involve human participants, ethical considerations focused on academic integrity, accurate 

citation, and responsible representation of prior scholarship. 

 

 

FINDING AND DISCUSSION 

A. Overview 

Stephen Krashen's (1982) theory of language acquisition is one of the most influential 

theories in the study of Second Language Acquisition (SLA). Krashen proposed five 

interrelated hypotheses: (1) the Acquisition-Learning Hypothesis, (2) the Monitor 

Hypothesis, (3) the Natural Order Hypothesis, (4) the Input Hypothesis, and (5) the 

Affective Filter Hypothesis. Each of these hypotheses provides a strong philosophical and 

pedagogical foundation for communicative language teaching. 

However, with the development of modern psycholinguistics and cognitive 

neuroscience, many new findings have emerged about how the brain processes language, 

memory, and emotion. Therefore, each of Krashen's hypotheses needs to be reexamined in 

light of empirical findings and modern technologies such as fMRI (Functional Magnetic 

Resonance Imaging), EEG (Electroencephalography), and cognitive models such as 

Predictive Processing Theory and the Declarative/Procedural Model (Ullman, 2001). 

 

B. Acquisition–Learning Hypothesis 

Krashen distinguishes two systems of language acquisition: 

1. Acquisition, which is natural, unconscious, and similar to how a child acquires their first 

language. 

2. Learning, which is conscious and explicit, usually through formal classroom instruction. 
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According to Krashen, true language competence emerges from the process of 

acquisition, not learning. However, modern psycholinguistics suggests that these two 

processes are not entirely separate but interact. Ullman's (2001) theory of the 

Declarative/Procedural Model explains that language involves two memory systems: 

Declarative (explicit) memory, which consciously stores rules and vocabulary. 

Procedural (implicit) memory, which organizes grammar and automatic skills. 

Neurocognitive research has found that language learners use both pathways 

dynamically, depending on proficiency level, context, and age. Thus, Krashen's 

dichotomy between "acquisition" and "learning" needs to be revised to a continuum of 

complementary cognitive processes, rather than two separate entities. 

3. Monitor Hypothesis 

In Krashen's view, the "learning" system functions as a monitor or supervisor, 

correcting errors during speaking or writing. Monitoring operates when three conditions 

are present: (1) sufficient time, (2) focus on form, and (3) knowledge of relevant rules. 

From a cognitive psycholinguistic perspective, this mechanism is related to the 

brain's executive functions, particularly those involving the prefrontal cortex and 

working memory. Neuroimaging studies have shown that when someone monitors 

language errors, activation occurs in brain regions that regulate inhibition, attention, and 

conscious control. 

Research by Baddeley (2012) on the Working Memory Model indicates that 

individuals with high working memory capacity are more capable of effective language 

monitoring. This partially supports Krashen's view, but with a stronger biological basis. 

However, modern psycholinguists argue that monitoring is not always conscious, 

and in many communication situations, correction occurs automatically and 

unconsciously. In other words, the "monitoring" function is not only a conscious process, 

as Krashen argued, but can also be an automatic predictive mechanism mediated by the 

unconscious cognitive system. 

4. Natural Order Hypothesis 

Krashen stated that grammatical structures are acquired in a relatively fixed and 

natural order, independent of the order of instruction. This hypothesis was supported by 

classical research in the 1970s and 1980s, but is not widely supported by current 

neurocognitive data. In the context of modern psycholinguistics, the order of language 

acquisition is better understood as a result of input processing mechanisms and 

frequency of language use. Usage-Based Learning Theory (Tomasello, 2003) asserts that 

language is acquired through repeated exposure to meaningful patterns, not through a 

universal, fixed sequence. Furthermore, Statistical Learning Theory suggests that the 

human brain is capable of recognizing language patterns based on probabilities and 

associations between words, rather than a predetermined structural sequence. 
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Therefore, the natural order hypothesis needs to be reinterpreted as the result of 

cognitive adaptation to linguistic input, rather than a fixed sequence that is the same for 

all individuals. 

5. Input Hypothesis 

This hypothesis is at the core of Krashen's theory, which states that a person will 

acquire language if they receive comprehensible input slightly above their ability level, 

or the formula i + 1. The more meaningful and contextual input received, the faster 

language acquisition occurs. 

In the context of modern psycholinguistics, this view remains relevant but needs to 

be expanded. Neuroscientific research shows that language comprehension is not simply 

a reaction to input, but also a predictive process involving anticipatory activation in the 

brain. Predictive Coding Theory (Friston, 2010) states that the brain actively predicts the 

form and meaning of speech before the input is fully received. Thus, language 

acquisition is not just about receiving input, but also updating internal predictions based 

on prediction errors. 

This means that the language acquisition process is bidirectional: input influences 

the cognitive system, and the cognitive system shapes the perception of the input. 

Therefore, the concept of comprehensible input needs to be revised to interactive input, 

namely input that is not only comprehensible but also triggers prediction, attention, and 

active mental engagement from the learner. 

 

6. Affective Filter Hypothesis 

Krashen emphasizes that emotional factors such as motivation, self-confidence, and 

anxiety significantly influence language acquisition. If the "affective filter" is high (for 

example, due to anxiety or fear of making mistakes), input will not be processed 

optimally. This view is strongly supported by modern neurolinguistics, which 

demonstrates a close relationship between emotions and cognitive processes. MRI 

studies have shown that activity in the amygdala (the center of emotion) can influence 

activation in the hippocampus (the center of memory). When a person is anxious, the 

connection between these two areas weakens, thus inhibiting the storage of new 

language memories (Immordino-Yang & Damasio, 2007). 

 

No Krashen’s 

Hypothesis 

Classical 

Interpretation 

(Krashen) 

Findings from 

Modern 

Psycholinguistics 

Revised 

Conceptualization 

1 Acquisition–

Learning 

Hypothesis 

  

Acquisition and 

learning are two 

separate systems; 

only acquisition 

Neurocognitive 

evidence shows 

interaction 

between 

Acquisition and 

learning form a 

continuum of 

interacting 
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leads to true 

competence 

declarative and 

procedural 

memory systems 

(Ullman, 2001) 

cognitive 

processes, not a 

strict dichotomy 

2 Monitor 

Hypothesis 

   

Conscious rule-

based system that 

corrects output 

under specific 

conditions 

Executive control, 

working memory, 

and predictive 

mechanisms 

contribute to both 

conscious and 

automatic 

monitoring 

(Baddeley, 2012) 

Monitoring 

involves both 

conscious control 

and automatic 

predictive 

processes 

3 Natural Order 

Hypothesis 

   

Grammatical 

structures are 

acquired in a fixed, 

universal sequence 

Usage-based and 

statistical learning 

theories show 

acquisition 

depends on 

frequency, 

salience, and 

input distribution 

(Tomasello, 

2003) 

Acquisition order 

emerges from 

input-driven 

cognitive 

adaptation, not a 

universal sequence 

4 Input 

Hypothesis (i + 

1)  

  

Comprehensible 

input slightly above 

current level is 

sufficient for 

acquisition 

Predictive Coding 

Theory shows 

comprehension is 

anticipatory and 

bidirectional 

(Friston, 2010) 

Input should be 

viewed as 

interactive, 

predictive, and 

cognitively 

engaging, not 

passive 

5 Affective Filter 

Hypothesis 

   

Emotions can block 

or facilitate input 

processing 

Neuroscience 

confirms 

emotion–memory 

interaction via 

amygdala–

hippocampus 

pathways 

(Immordino-

Affective filter is 

grounded in 

neurobiological 

mechanisms of 

emotion and 

learning 
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Yang & Damasio, 

2007) 

 

Furthermore, the theory of Affective Neuroscience (Panksepp, 2012) explains that 

positive emotions increase the release of dopamine, which plays a crucial role in the 

formation of learning habits. Thus, Krashen's hypothesis remains highly relevant, but 

can now be explained more deeply through concrete neurobiological mechanisms. 

7. General Synthesis and Implications 

The analysis shows that Krashen's theory retains significant historical and 

pedagogical value, particularly in emphasizing the importance of meaningful input and 

emotional factors in language learning. However, developments in modern 

psycholinguistics require revisions to several key concepts: 

a. The “acquisition-learning” dichotomy should be viewed as a continuum of memory 

and conscious processes. 

b. The “monitor” is not only conscious but also involves automatic cognitive control. 

c. The “natural order” is influenced by the frequency and distribution of input, not a 

universal sequence. 

d. “Input” is best understood as an interactive and predictive process. 

e. The “affective filter” can be explained through the activity of the limbic nervous 

system and the emotion-memory connection. 

Thus, Krashen’s theory remains conceptually relevant, but needs to be updated 

empirically and cognitively to align with contemporary psycholinguistic and 

neuroscientific approaches. 

 

CONCLUSIONS 

Stephen Krashen's theory of language acquisition has made significant contributions to 

the fundamental understanding of how humans acquire a second language. Through his five 

main hypotheses, Krashen emphasized the importance of comprehensible input and affective 

factors in the language acquisition process. His ideas opened a new paradigm in language 

teaching that emphasized natural acquisition over purely formal learning. 

However, in the context of modern psycholinguistics, Krashen's theory faces a number 

of empirical and conceptual challenges. Developments in neurolinguistics and cognitive science 

have shown that language acquisition relies not only on comprehensible input but also involves 

processes such as working memory, attention, and linguistic prediction in the brain. This calls 

for a reinterpretation of the concept of input and the role of consciousness in language learning. 

Overall, Krashen's theory remains an important foundation for the study of second 

language acquisition, but it needs to be adapted to recent scientific findings. Integrating 

Krashen's approach with modern psycholinguistic perspectives can yield a more comprehensive 
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understanding of the mechanisms of language acquisition and provide new directions for more 

effective, evidence-based language learning research and practice. 

 

Pedagogical Implications 

      From a pedagogical perspective, the integration of Krashen’s theory with modern 

psycholinguistic findings suggests that language instruction should prioritize meaningful and 

interactive input rather than passive exposure alone. Learning activities that engage learners 

cognitively such as task-based interaction, problem-solving, and communicative practice can 

enhance attention and predictive processing, which are essential for language acquisition. 

      In addition, contemporary research supports a balanced approach to implicit and explicit 

instruction. While natural acquisition remains central, form-focused instruction and feedback 

can facilitate the consolidation of linguistic knowledge, especially for adult learners. 

Furthermore, Krashen’s emphasis on affective factors is strongly reinforced by neuroscience, 

underscoring the importance of creating supportive, low-anxiety classroom environments that 

foster motivation and learner confidence. 

      Taken together, these implications indicate that effective language pedagogy should be 

learner-centered, cognitively informed, and emotionally supportive, aligning foundational SLA 

principles with current psycholinguistic evidence. 
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